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Motivation serves as the cornerstone of academic success, shaping 
students’ persistence, goal orientation, and lifelong learning habits. 
This study aims to analyse the collaborative motivational strategies of 
parents and teachers to enhance student engagement and achievement. 
Referring to theories like Self-Determination Theory (Ryan & Deci, 
2000) and Herzberg’s Two-Factor Theory (1959), the study examines 
how internal drive and external incentives interact and suggests 
effective ways to meet various student requirements. Parental 
engagement, which includes emotional support and open dialogue, 
complements teacher methods such as gamification and formative 
feedback. It is recommended to adopt collaborative strategies that 
combine home and school settings to improve both academic results 
and mental wellness of students. This paper enhances the discussion on 
educational psychology by connecting theory to practical suggestions, 
providing a guide for stakeholders to develop motivated and resilient 
students. 
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INTRODUCTION 

Motivation, defined as the psychological force that initiates, sustains, and directs goal-orientated 
behaviour (Ryan & Deci, 2000), is a critical determinant of academic success. In educational contexts, 
motivation transcends mere academic performance; it influences students’ curiosity, resilience, and 
capacity to overcome challenges. While extensive research has explored the individual roles of parents 
and teachers in motivating students, few studies address the synergistic potential of their combined 
efforts. This paper fills this gap by analysing how parents and teachers can collaboratively employ 
evidence-based strategies to nurture intrinsic and extrinsic motivation.
Theoretical Foundations

Self-Determination Theory (SDT) posits that intrinsic motivation thrives when three core psychological 
needs—autonomy, competence, and relatedness—are met (Ryan & Deci, 2000). Conversely, extrinsic 
motivation relies on external rewards or punishments, which may yield short-term compliance but 
undermine long-term engagement. Herzberg’s Two-Factor Theory (1959) further distinguishes between 
motivators (e.g., achievement, recognition) and hygiene factors (e.g., rewards, penalties), emphasising 
the need to address both to sustain motivation. These frameworks underpin the analysis of parental and 
teacher strategies in this study.
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Research Objectives

1.	 To evaluate the role of parents in fostering intrinsic motivation through emotional support and 
autonomy.

2.	 To assess teacher strategies that enhance engagement via pedagogical innovation and formative 
assessment.

3.	 To propose collaborative approaches for aligning home and school environments.

LITERATURE REVIEW

Motivation in educational contexts has been extensively studied through the lenses of psychology, 
pedagogy, and organisational behaviour, with scholars emphasising its role in shaping academic 
engagement, resilience, and lifelong learning. Parental involvement is widely recognised as a cornerstone 
of student motivation. Herman et al. (2014) identified parental engagement as a primary predictor of 
academic achievement, arguing that parents who model enthusiasm for learning and provide structured 
support foster intrinsic motivation in children. Hoover-Dempsey and Sandler’s (2005) model delineates 
three mechanisms through which parents influence motivation: modelling (demonstrating the value of 
education),  reinforcement  (using praise and feedback), and  instructional support  (creating resource-
rich home environments). For instance, Grolnick and Ryan (1989) found that children whose parents 
encouraged autonomy—such as allowing them to choose study topics or extracurricular activities—
exhibited higher levels of intrinsic motivation and academic self-regulation. These findings align with 
Self-Determination Theory (SDT), which posits that autonomy, competence, and relatedness are essential 
for sustaining intrinsic motivation (Ryan & Deci, 2000). However, excessive parental pressure, termed 
“helicopter parenting”, can backfire, leading to anxiety and diminished self-efficacy (Schiffrin et al., 
2014). Thus, balancing support with autonomy emerges as a critical challenge in parental motivational 
strategies.

Teachers, conversely, operate within institutional frameworks to cultivate motivation through 
pedagogical innovation and classroom dynamics. Dörnyei’s (2001) motivational strategies framework 
emphasises four dimensions: creating a positive classroom climate, generating initial interest through 
goal setting, maintaining engagement via varied activities, and fostering reflection through feedback. 
Gamification, such as using platforms like Kahoot! to transform lessons into interactive games, has been 
shown to enhance extrinsic motivation while gradually nurturing intrinsic interest (Sailer & Homner, 
2020). Similarly, formative assessment techniques—such as peer reviews and self-assessment journals—
help students internalise learning goals and track progress, thereby reinforcing competence (Black & 
Wiliam, 1998). Social-emotional learning (SEL) programs, such as Yale’s RULER, further illustrate how 
teachers can reduce test anxiety and build emotional resilience, indirectly boosting motivation (Brackett 
et al., 2011). However, extrinsic rewards like grades or prizes risk undermining intrinsic motivation if 
overemphasised, a phenomenon termed the “overjustification effect” (Deci et al., 1999). This highlights 
the necessity for teachers to prioritise strategies that not only incorporate external incentives but also 
foster curiosity and mastery to maintain student engagement.

The interplay between intrinsic and extrinsic motivation remains a central theme in educational 
research. SDT differentiates these constructs, with intrinsic motivation driven by internal satisfaction 
and extrinsic motivation reliant on external rewards (Ryan & Deci, 2000). While extrinsic motivators—
such as scholarships or praise—can stimulate short-term effort, studies suggest they may reduce long-
term engagement if students perceive learning as a means to an end (Deci et al., 1999). Conversely, 
intrinsic motivation, cultivated through autonomy-supportive environments, correlates with deeper 
cognitive processing and creativity (Niemiec & Ryan, 2009). For example, students encouraged to 
pursue passion projects or self-directed research often exhibit sustained engagement and innovation 
(Hidi & Renninger, 2006). This dichotomy highlights the importance of integrating both motivational 
types: extrinsic rewards can initiate engagement, while intrinsic drivers sustain it.

Despite extensive research on individual roles of parents and teachers, few studies explore synergistic 
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strategies that align home and school environments. Jeynes (2007) argues that disjointed efforts—such 
as parents emphasising grades while teachers focus on creativity—create conflicting messages, diluting 
motivational impact. Epstein’s (2018) theory of “school-family-community partnerships” advocates for 
collaborative frameworks, such as joint workshops or digital communication platforms, to harmonise 
goals. Finland’s education system exemplifies this approach, where minimal standardised testing and 
emphasis on play-based learning in early years reflect a unified philosophy among parents and teachers 
(Sahlberg, 2011). Such collaboration not only reinforces consistent expectations but also addresses 
socioemotional needs, fostering holistic student development.

In summary, existing literature points out the transformative potential of parental and teacher strategies 
in motivating students. Yet, there is still a significant need to comprehend how these individuals can 
work together to create settings that balance both internal and external motivational factors. This 
study aims to address this gap by proposing collaborative strategies that integrate parental and teacher 
strengths to create a cohesive motivational environment for students.

PARENTAL MOTIVATIONAL STRATEGIES

Parental motivational strategies significantly influence children’s academic and personal development 
by combining emotional support, structured guidance, and collaboration with schools. Grounded in 
Self-Determination Theory (Ryan & Deci, 2000) and Baumrind’s parenting styles, effective strategies 
promote intrinsic motivation through autonomy support while addressing necessary extrinsic factors. 
Providing emotional security and encouraging autonomy—such as allowing children to make meaningful 
choices—enhances self-regulation and motivation (Grolnick & Ryan, 1989). In contrast, controlling 
parenting is linked to anxiety and reduced self-efficacy (Soenens & Vansteenkiste, 2010). Structured 
environments also play a vital role; consistent routines and access to educational resources improve 
academic outcomes (Moroni et al., 2015; Bradley et al., 2001). Parents who model lifelong learning and 
engage with their children’s education reinforce positive attitudes toward learning (Hoover-Dempsey 
& Sandler, 2005). Communication with schools, through parent-teacher conferences and digital tools, 
further strengthens motivation by aligning home and school expectations (Jeynes, 2007; Kraft & Rogers, 
2015). While extrinsic rewards can offer short-term benefits, overuse may reduce intrinsic interest due 
to the overjustification effect (Deci et al., 1999). Framing rewards as recognition rather than bribery can 
preserve internal motivation (Hidi & Harackiewicz, 2000). Additionally, cultural and socioeconomic 
contexts shape how strategies are implemented; for instance, Asian collectivist values often emphasize 
academic duty, while low-income families may rely on warmth and expectations over material resources 
(Chao & Tseng, 2002; Davis-Kean, 2005). Avoiding detrimental practices like helicopter parenting and 
punitive discipline is also crucial, as these are associated with increased anxiety and reduced problem-
solving skills (Schiffrin et al., 2014; Gershoff et al., 2018). Overall, a balanced, evidence-based approach 
to parenting fosters both academic success and emotional well-being.

TEACHER MOTIVATIONAL STRATEGIES

Teachers play a pivotal role in shaping students’ academic motivation through pedagogical innovation, 
classroom dynamics, and personalised support. Effective strategies are grounded in theories such as 
Self-Determination Theory (SDT) and Dörnyei’s (2001) motivational framework, which emphasize 
autonomy, competence, and relatedness as foundational to sustaining student engagement. One widely 
adopted approach is gamification, which integrates game-like elements into learning to enhance extrinsic 
motivation while nurturing intrinsic interest. For example, platforms like Kahoot! and Classcraft 
transform lessons into interactive quests, where students earn points or badges for completing tasks. 
Sailer and Homner (2020) found that gamification increases participation and persistence, particularly in 
STEM subjects, by leveraging competition and immediate feedback. However, overreliance on extrinsic 
rewards risks triggering the overjustification effect, where intrinsic motivation diminishes when external 
incentives are removed (Deci et al., 1999). To mitigate this, teachers are encouraged to pair gamification 
with reflective activities, such as journaling, to help students internalise learning goals (Dörnyei, 2001).

Formative assessment  is another critical strategy, enabling teachers to provide low-stakes, continuous 
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feedback that fosters competence. Black and Wiliam (1998) demonstrated that formative techniques—
such as peer reviews, self-assessment checklists, and one-on-one conferences—help students identify 
gaps in understanding and track progress. For instance, a meta-analysis by Hattie (2009) revealed 
that timely feedback increases academic performance by 0.79 standard deviations, underscoring its 
motivational power. Additionally, project-based learning (PBL) contextualises abstract concepts within 
real-world scenarios, enhancing relevance and intrinsic motivation. Research by Thomas (2000) found 
that students engaged in project-based learning (PBL) demonstrated significantly higher problem-
solving skills and creativity in comparison to those in traditional lecture-based settings.

Social-emotional learning (SEL) programmes further illustrate how teachers can address non-cognitive 
barriers to motivation. Programs like Yale’s RULER teach emotional regulation, empathy, and stress 
management, which reduce test anxiety and create safer learning environments (Brackett et al., 2011). 
For example, a randomised controlled trial in 62 schools showed that students in SEL programmes 
improved academic performance by 11 percentile points compared to peers in control groups (Durlak et 
al., 2011). Teachers also foster motivation by cultivating growth mindsets, where students view challenges 
as opportunities for growth rather than threats to self-worth. Dweck (2006) found that praising effort 
(e.g., “Your hard work paid off!”) instead of innate ability (e.g., “You’re so smart!”) encourages resilience 
and persistence.

Finally,  technology integration  offers tools for personalised learning. Adaptive software like Khan 
Academy tailors content to individual skill levels, allowing students to progress at their own pace (Pane 
et al., 2017). However, digital tools must be complemented by human interaction; a study by Zheng 
et al. (2016) cautioned that excessive screen time can erode teacher-student rapport, which is vital for 
sustaining motivation.

SYNERGISTIC APPROACHES: BRIDGING HOME AND SCHOOL

The interplay between home and school environments is critical for fostering consistent, holistic 
motivation. Epstein’s (2018) theory of school-family-community partnerships advocates for collaborative 
frameworks that align goals across stakeholders. For example, joint workshops allow parents and teachers 
to co-design strategies such as behavioural contracts or shared reading programmes. In a longitudinal 
study, Jeynes (2007) found that students whose parents attended school workshops scored 0.4–0.6 
standard deviations higher on standardised tests than peers without such involvement.

Digital communication platforms like Seesaw or Remind facilitate real-time updates on student progress, 
enabling parents to reinforce classroom learning at home. A case study in a Title I school revealed 
that weekly parent-teacher messaging increased homework completion rates by 27% (Kraft & Rogers, 
2015). Similarly, family literacy programs, where parents and children read together, have been shown 
to improve reading motivation and comprehension (Sénéchal & LeFevre, 2002).

Cultural responsiveness is essential in these partnerships. For instance, schools in immigrant-heavy 
communities might host bilingual workshops to address language barriers. A study by López (2001) 
highlighted that Latino parents who received Spanish-language resources were twice as likely to engage 
in school activities compared to those who did not. Conversely, misaligned expectations—such as parents 
prioritising grades while teachers emphasise creativity—can create motivational conflicts (Jeynes, 2007). 
Finland’s education model exemplifies synergy, where minimal standardised testing and an emphasis 
on play-based learning reflect a unified philosophy between parents and teachers (Sahlberg, 2011). This 
alignment reduces extrinsic pressure and fosters intrinsic curiosity.

Community partnerships further extend motivational support. For example, schools collaborating with 
local businesses can offer internships, linking classroom learning to career opportunities. A study by 
Rosenbaum et al. (2019) found that students in career-linked programmes reported higher motivation 
and attendance rates.
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PRACTICAL IMPLICATIONS

For Parents:

1.	 Autonomy Support: Encourage children to set academic goals and choose extracurricular activities. 
Grolnick and Ryan (1989) linked autonomy-supportive parenting to higher intrinsic motivation and 
GPA.

2.	 Non-Monetary Incentives: Celebrate effort with family outings or shared hobbies instead of monetary 
rewards. Cameron and Pierce (1994) warned that cash incentives can undermine intrinsic drive.

3.	 SEL Reinforcement: Discuss emotions and coping strategies at home to complement school-based 
SEL programmes (Brackett et al., 2011).

For Teachers:

1.	 Blended Learning Models: Combine gamification with reflective practices. For example, use Kahoot! 
quizzes followed by group discussions on lesson relevance (Sailer & Homner, 2020).

2.	 Peer Mentoring: Pair high- and low-achieving students to build competence and relatedness. A 
meta-analysis by Rohrbeck et al. (2003) showed peer mentoring improves motivation and grades.

3.	 Cultural Adaptation: Integrate diverse perspectives into curricula. Ladson-Billings (1995) emphasised 
that culturally relevant teaching boosts engagement among marginalised students.

For Policymakers:

1.	 Fund Partnership Programmes: Allocate grants for parent-teacher workshops and community 
internships.

2.	 Reduce Standardised Testing: Follow Finland’s model by prioritising formative assessments (Sahlberg, 
2011).

3.	 Teacher Training: Mandate professional development in SEL and motivational theories (Durlak et 
al., 2011).

For Students:

1.	 Self-Advocacy: Teach students to articulate learning needs. A study by Wehmeyer and Palmer (2003) 
linked self-advocacy to higher academic persistence.

2.	 Goal-Setting Tools: Introduce apps like Trello for tracking academic and personal goals (Zimmerman, 
2002).

CONCLUSION

Motivation in education is not a solitary construct but a dynamic interplay of strategies across home, 
school, and community environments. Teachers and parents each bring unique strengths: teachers offer 
pedagogical expertise and structured feedback, while parents provide emotional security and cultural 
reinforcement. Synergistic approaches, such as joint workshops and digital communication platforms, 
bridge these domains, creating consistent expectations and reducing motivational conflicts. Research 
data highlights the effectiveness of independence encouragement, continuous evaluation, and social-
emotional learning (SEL) in promoting both internal drive and external incentives. However, persistent 
challenges include cultural discrepancies and excessive dependence on external incentives. Subsequent 
studies should investigate the long-term effects of collaborative approaches and the influence of economic 
factors on motivation strategies. Through focusing on collaboration and flexibility, stakeholders can 
nurture resilient, self-motivated learners ready for lifelong achievements.
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